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ception and Cognitive Computing in Learning Processes
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Abstract The rapid development of artificial intelligence (Al) is profoundly transforming research
paradigms in educational cognitive science. By leveraging deep learning, natural language pro-
cessing, and computer vision, Al enables precise analysis of learners’ behavioral patterns, cognitive

states, and learning trajectories, thereby optimizing personalized learning and instructional strate-
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gies. This study examines the role of Al in educational cognitive science, analyzing its applications in
knowledge representation, metacognition, adaptive learning systems, and intelligent tutoring. Ad-
ditionally, it discusses AI’ s limitations, privacy concerns, and data fairness challenges in education.
Future research directions include the integration of Al with deep learning, the application of the
metaverse and immersive learning, and the role of explainable Al in education. This study con-
tributes by providing a systematic analysis of AI” s role in educational cognitive science and offering
theoretical insights and guidance for future research and practice.

Keywords artificial intelligence, educational cognitive science, personalized learning, intelligent tu-
toring systems, knowledge graphs, Al ethics, explainable Al
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1.1 RE =

HE AP (Educational Cognitive Science ) J&—[ 12 RIS XU, W AOHY: iz
B HHENRY . BEFEZSDFPR, BEMR I EEHE R AR R R e
Ko BHENEE LS F 22 F g HEEAEREE S, RIS A
(Jean Piaget ) HNHUL IS | 4ERKEE (Lev Vygotsky ) AUFES SIS DL SRR = S > 3
W

BTSN HUA RS wm i, MARAIIARUA e — OBtk nyid 72, WEHLE 3B (Sen-
sorimotor Stage ) FJEHXIEH BBt ( Formal Operational Stage ), %% > FHTEARIFrBER A R ATIA
HIRBRAG AT . AR KBRS SO e WHg 1, 22> Rl st S A ER, 3 &
A& JEIX” ( Zone of Proximal Development, ZPD ) FEIAKN A& M H 2

FECIERN I, 3 L 2E > #8 ( Constructivist Learning Theory ) t\H, 2% & —1F3)
AR R, AR SIHEZE R . R F AR WA o 05 IRSEEE | iR
FORSE T R 5T 2 > B NI . SR, XSRS vk 2 IR TS S R s il MELL TR
P ESE IR T s 2

EAEE, N TR BERGENZFTINANB A3 TR npi s TR, AL RE > (Deep
Learning ) . JFEHLMGE ( Computer Vision ) . HARH F 4 ( Natural Language Processing,
NLP ) EHA, [HA5X122 2 M NAPIRES | AT BE AR F2% 2T 11 R A AT SR DIkG f eJern
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AT f 5 HE WA % TR AR S fh e 5 A i

(Intelligent Perception ) F/RBEAS LI IEINA2 ) 8 UG 46 . TR T AFIIRERE L, NI sh&iH
R RN, BREBFRCR

b, INFIHA (Cognitive Computing ) 1E28 Al B—AEE 337, U THHUAIENA
AR, IFEE S SR REUR S R, Filn, JETAEHE B BE S S RG] DL A Sl 2
A BRI, I W P R S A N, ARAR 7 I IR . A2 S A )
( Personalized Learning ) %W, ffif5 Al eIkl A2 mie e b B IRss, #—00eit
2 ORI AT

E ALRBERNEE RS, I E AN BEAUR TG R, ey BRI RS,
HIERN 2= 6 BRILSE (Vircual Reality, VR ) 2L AL EARBIMA, HFEHAE A
PREEFEN T BARISIH B, FEE N TR BB AR, WA RS & AL BR 52 H AFIER
¥, DR 2 B BN HIBE A 8038, O SRR A TRt

1.2 W E L

NITEBEAEZFNARE R N, Jse ) R0t T EOMRSHER A TR, (R dasfEsh
TRBEHE IR ABFEH EZ AR LN LA 7

AT Q3R AER 27 ) F N RO TR B4 T B RRIROMBOAR , AT BERE S i I~ ~) 2 1Y
WHIRES, BETERS . WA, B BN ) R G AR E R R

feBERET AT RIS~ | Il I R BB NIVE 7 . AL BORSCRS A BN A REE, 1f
AN AT ARG~ 2 B R TR T s A, -T2 8eR

WA AR 228G 3T R R S R22s &, HESh B eI P Ak
J&, ARSI~ S0

1.3 SCESH

EN MR AL T

7wy NIRRT P PSR —— e R g Rk 8, IF b Al 7E1%
BN o

F=AR0r: I AR AR BRI —RTT ALIKARER R BRI B I3 T2 T ROR

FVUER Sy N RAEA R 2T T AR —— 2 M A SR ey J T Ou A A
JIRY

FAERSY . PR S R M —— e ATFEZF NSl RS . (BB, A PRSPk

STy AN REEWIIUIRIT R EACK AL TEZE IR 2R A ST 1
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2 NLEGETENHRL Ay BSR4l

2.1 15522 SINVAEES

INALLHE (Cognitive Psychology ) 524 2J R4 ( Learning Sciences ) 2 & INHEI# 1 E
BWFFTAUER, FEICT A AR | AR BRFIAEARE R o IAJO Bl P R A L 3242
FEE AR 720, N TR REEZE PN AR T BB, 7 B2 I e s 27 Rk
FE, Ara AR L THENRME IR, SRR BT AR o S AR

FZEAS (Jean Piaget ) MITANAUL RIS NN, 220 2 — DB B ER) S # , MATEA R A BB
BOR AN [ AN i A4 AR g s i a4 B Be—— Iz 3B B ( Sensorimotor Stage ).
HIIE5Hr B (Preoperational Stage ), BARIZH B ( Concrete Operational Stage ) FlIE Uiz Fr
Bt (Formal Operational Stage ) —*f T Bt~ > & Wy 32 FAb A5 B AA EEZMMH

YR KL (Lev Vygotsky ) LS SIS SR, 22D IFAEIGE AT, MHEEA b m.5)
HRA R R “Hi &ZJ&IX” ( Zone of Proximal Development, ZPD ) HE&45H1, MATE
AHMSEAZmERE T T, fTRISERE T B & SRRARRE I RE S . X—Bhgh A TR RETE
A TR RS T R G BB THR AL T BE S

H SN THE (Information Processing Theory ) K=z J M —ME BAIA L ALBEAILF ik 1
WA, SHANRIEITRAZE DL, IS I F A R ARG ICIC . TARCICAT
IRIC=ABBL NTEREROR, Rl &N, ol DUE S B s BRI A 05, fem
A E R BALHRRE

INHI U EE8 ( Cognitive Load Theory, CLT ) #5827 it B A BE IR 40 . i3I8 A
N, FAABERPNR IR BRAY, s AN 2 I R0k . N TRERE T LdE s B 3B
FAWNE . BBt WA, SR IR B, AT RTRUR 2~ 2 A R SEi
ey S F RPN e, PSSR AR 55

2.2 PHITAS5 A THE

INAITA (Cognitive Computing ) J& AN TEBER—DEESF 3, BEBASERAMEEE,
FIFEEGN HERE, S MR AR KRB . BARTE S AL HLAS 7 I PR EE 27~
SRR, fETHRENLRES R ZE— R T E AT

N BE S AN HE R BA = AR . AL AR (Pattern Recognition ), il
P (Knowledge Construction ) FlZHEMEH ( Logical Reasoning ) B4 S 2% > AL % Ty
Ko B, FEHRE T, ALRHARER (Knowledge Graphs ) XHE B 45f91b 412, {f
7 2] HRERS T A AR R B R

AT IS A RN R AT R R AL O BUE 2 — o FRAREX ( Knowledge Acqui-
sition ) J7 I, Aljil AAREF AL (NLP ) FEREE =5, A LUK SCRFIE & Bdls e
WA MR 1212 (Memory ) J5Ti, Al RPN ML FAEAEE BIEE, BRI EIIICIZ
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KIICIZHL . HERE (Reasoning ) J5ifl, AT T MU AYHERE R GEMGETT 27~ Jr ik A 7 1)t
Ko IEf#ERE (Problem Solving ) J7ii, Al 45&¥aA0E . bk Msafes:~d, BEME A E

2.3 T AL B

MlL#F¥>] (Machine Learning ) 5#H4 3 % >J#if ( Constructivist Learning Theory ) #H
254, b ALTEZE G 3R T Ee SCRE . @ 3 SGA, ) FEat EEhEm AR, m
E | IR /5 =) SN it e B P R i A 29 1 = BT [V 2 I W [ b= oS B e 4. v 9 GA = = gD NS
AT IR A o

B RGN 27 > B ( Adaptive Learning Theories ) &, M52 192 PR FIA K-,
BAPRE A WA RS . N TR REEOR, W e . BRIz MEE= ], 158
NS ) RGEREE S o3 e S AT R, JF B s s iR, R AR,

AN TARRTEAREE (Knowledge Graphs) #1%:2J47 47041 ( Learning Analytics ) HAY
M, REE IR TR IR S b5 7 . MRS T LAY B AT @S 45 AL iR, 58
IR e R A A SR . AT R A AT ER IS Ao b2 > 2 s, 1Rma= ) &
IR 2 ) RS A TEIRIXE, A s s SR

SMATTE , N TR REIEEEMEFE INNEAM IR MER A B AT TR
T AL e, ALREER A B EAEZ D IR e . MR eny s I IRE . X Sek e
{UHRTE T2 IRCR, WA AR E IR TR 71,

3 BT REG . BT AL RGN

3.1 NTARRES 2 ot

2R3 (Multimodal Learning Analytics, MLA ) & A T4 fE7E 20 & Sk 19 F 2 1
HzZ—, B4aZ2MEdRE, s, EEREMES, Boabred JErs RS N TR e
AR, AR 2B GS, RAEIORHER = 1 hr, SRm e
ot

THEASE ( Computer Vision ) J& 2 B85 2] A i L 57 o 38t A5k FITR i 2
SE:, WEALRT DA It A RS . IRSVPLE AT oA, Bilan, IRSEEEREIR (Eye
Tracking ) REAEAS I 27 Ak 7 ) B OUWLE B A B A A, I B HOO e e R s i DGR R B
AN, SHREAHLE IR P LA e AR R TSR RS, DARI A TG 2R, IR . M4Aar sk oy,
T 8 2 R e

HE RIS HAAE S A3 ( Natural Language Processing, NLP ) HRTESE > 437 s & 45
HHEEAEH . ALTTDUSER o Ar2E 2] F Wi . XE RIS, DA AT B A FR B A B e 7 . 3l
wn, FEfELAE RS L, AL DU AR i 2%, Rliikeiie . IS, I e phsemt
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[t HEF NLP XSG R Geik al LU TR BEME A A Shitr, 8 B0mi s sioR.

HYMES 0T Clnfisids &l EEG, KekHLSON GSR, (078 bk HRV ) @416 T 2% 2] F iy R 1
WEER . EEG Al I TARIN MGG 3l , FIWr ) & BRI KF- 5 GSR ek 1o ) F T 26
Pegly, MAEEEHAMRAS s HRV MO NEE AT S KB d5, Al F T3P 7~ 5 .0 30K
Bo BEXEEYES, Al el 2= F =20 KE, I AT’

3.2 Al 7EE 25 5 NHPIRES R Hr e i H

AL FEAF LR FIA ARSI 7 S T H R, A B E IR e R et 1
HATRErE . AN TR REnT LUET ZREAMEAR , FU2E T 3 s g, AaeEE . T, 95
&,

AL Uar kD27 > 5 A A RAS 7 TS S VR BE 2 2 Bk T AU B0, anfise
WA . MR RCSE, DUHIWA ) 3 IS 2R o BUAL, TEE UM AR AT LA ) 4 i S i
AL, FIWEAEYE, %ty . BIREURTI . AEYLEES (U EEG F1 GSR ) BRI G2 ~)
BT, Rk Ak, DIPEAEHAS AR . X EEHORINEE G, fiife AT BERE ST I
M2f 2] FHTE LIRS, WA A e K

NI I ( Cognitive Load Monitoring ) J& Al BEEZH 1)) —H LN . NI 72
a2 S BT 2] R TR SZ SR AR R EE . AN ATl i, o 2 3 AT BE S kB 5
ARSI RR . AL AT LU 0T EEG B . ARSI AT B, STl 2E 2]
AR, JRPROEE YT I e, BN, AL AT DURE2: > F A AR S B HE T 22, FRIK
R, aERHLESMOMERERIG S, LAk aE > IR

3.3 Al TEH@EN = RGEHFIE

Hid N 27~ 248 ( Adaptive Learning Systems ) ] AL HR, #5215 TR AGE T, 3
SRR, IR MR 2 PR A . iR BE RGEn] LI S TR0, IR 1KY
A SRS N S

AT R HEBEE RN, DADCHC A > 8 BRI ALSE G SE o3 B2 ) 5 Ao 8o,
Fh 2 HEEE | IR . E IR RA S, SRAIWT A RS ldn, anRe2m e 7E 3
SRR ZE, ALTTLLE SRR EAD R BN 25> o R 2 Ak et AL AT DAk 2L 2%
RINES, RREE 7,

AT ] DL A i oy ) IR, ISR HESem S dst . Be TR /-t FibLas 7 I 5%, Al fig
S TR L2 2 a] RES TR AR IR B ) it , IR I AR I e T3, Bilan, BiE R
22 )5 0T DAFEAS I B 2 A W) 2 I ROR TR, R S A%, 3G hnac B X N A R B 0 Ty
2, I s 22 80k

AN, ATE AT LU 2= A7 o0, FO 2 E A ) XUk, TR 2ok, 191]
mn, —sem A Y] A% 2] (Visual Learning ), 155 —2822 4 M IE A Wroi2=>] (Auditory
Learning ), Al FJUARYEX LE0R AT, HEFEGIG A7 B0, $Rm2e I K5,
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BRI, AR BERAER R RERMEOR , NEE SHETR T thi s il 2R
25T ARGV ARAHARZSAEI, LUK FE N~ RGERIEAL, AT BEAS Mt > R 2L
FRONATRE . XEEECRMZE G, AMURTE T R80%, WORARREE IR TR I,

4 N FSEAEA 2 2

4.1 Al R T RN H

N T REAE AR R ST W FH IEAE B A WA SURL %0730 FIRIENE (Knowl-
edge Graphs ) 2 —F5T Al (HTRALU L, RERH 0 B HR R a5 s oGk, AInift
e AR R i HREGE, 220 i AFEAR MR A TR R, MM s 5e
BEIIAHIHEDE

AL AT LIGE 8 SR A ShARTESOR , WEEEpRE T 26 miite. Bilin, ek s
5 b, AR RIARYES: 2T H B DGR AITUKY , ShZSRBEIERA =2 T N Ao AN, METRLI Y
HIRFR (ML HERG) PSRRI ATTR, AL B AR e etk #
ZRZEABENS B 372 ) FIRESHY , i RERBI2 T H R RIR=S B, FRR I RHER AN TN A

4.2 ATTRRERICINHIS B 322~

JCIAFI ( Metacognition ) #8 B2 > # % A SN R AR RS RE T, A0dhy > Rmg
AITERE . o BFRABOE DL A FRITAL . AT B 0 Ay ) 2 B 0 A RS, REAE AT AL
M SZRFOCIAAIRE T A o

AT TRRE Y~ ) AR AL AT A HERE R G MRS e 14, % TRs 2 4 FpILas -7 ~J 19
FE N7~ P 6 T DR 2 ) 3 13RI, shATRRE I WAL, (EHAE “FRalt A JRIX” itk
froedo Behh, AL AR AZh B RS, WY& e BRI Sy, Mk s Eamny 4
FEIETT.

e~ BT (W ChatGPT for Education ) BERSHRALSIIT 2 T G I BEXERR 2, M58
AR ARV TRES) . g s BT, AL ATy 3 RO e ) i e, S AR A TR 3
fitt o

4.3 ALNAITE SR SRS

NLEBENFITAAER fEf 7 R4 ( Cognitive Tutoring Systems, CTS ) HHIN I, 152
FHER IR REAL . X 2R GEREREBUBIT A A M, SN[ > XUk 27 A 4 i i
BT

AL ST A AL Z R 8 7 165, AL M A 57 200 5%, TN AR 21 ) TR X
IR EEEINY AT B, HR, AL T LGE R BB R 48, VERCime A& M ik,
W, SUAS . BB G,
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LT AL B REAUBOT AR B ) B P IEAE R AA . Bilin, BRESITRZ AT LA H iR
FA AR, BHCANE, R B R . AN, ALERESRAL MR B T
E S R

AR, AR B B HTEA RS A T YR . IWRHRZOR B B 1515~ , 3
RERM T R0, ALBERVARITEBORADERTE T2 0 (RS, i AR ZE ARt T &
BERY BSOS

5 PG eB S

5.1 Al ZEZHINHELE 1) R BRA:

RGN TR FE NIRRT E RS, (BkmEimEZ IR, 1k, Al &
RS HAE PRI AN AR — A M AR R 8, SRTH Al RS EZRM T G124 ) FEL
IR BRG], MR EIE RS AN AIRE ST o RV et TR B 2 I B XL e 4
BRI HERE | Q3 ) Fs B B AR

Hk, 3 Al ZERARIZALRE AR R o Al 2] REAAAMN THe e SR LTI
Yk, XRE SIS RIS EE FRIR L, (HAESEhRE At I BRBE i ELIE) . Bbah, BT
[T AL ZEZH AR Sk iR 2 — o R, K8 ATEA (UNREMEMY ) BT
“HA RGE, MELURR DRGSR . S S IAYEA G T EE E R AL A S RN, iR
il T AL ZEA A 2T R Tz N

F—A KRR Al EE B FRENTE. BRI Al REEHAREPRR LY, H
FEFF RSN 22 2 S PR AE TR A E PR o N, AR A 22 2 RS R e 45 5, Tfi
Al TFZAREAWT AL 22 2T B T SC R . SR, 24ATAS AL BIRIE 2 208 10 R 6 Mok 58
LT N XA o

Ak, AL FERIE P > A B B 4G Ry AT e PR AR . B8R AL FEBEGR B AR Ty
T AR, (e SCREHEA PR A | B S 4N 52 2% () SR D RE T A3 R AT R — B i AR
1) ]

5.2 Bafh. M52

AT TEBCE AR R B AN A] ik ot b K~ > 888 0 2 A PR FIfe B ), FiE AL BORTE
BRSSPI I, 2B NEBEE (e 305 | 17 R4 RS ) ok s IR A1y
Mro SR, X SEEHR A A7 AV H AT ey SR BaoRAT 88 B XU o an SRk = AR BRAL IR AP HILER] , 2%
1 R FTREDCIE A, SR TR E R,

Ak, AL AT RE S B MR DL I 5 [ T )12 6 . kB (Algorithmic Bias ) J& Al
TEHE T — KBS . AL B B SRBER 10 52 BB R IR 2, 5 8RA S A UL, Al
A R PSRt AT REAR AR Rl UL o A0, AR AT 20F RGN 2800 = 2k IR TR e A Ak,
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WAZRGE AT BE AR T BT PP A S 7 A AEAN 2

WA AR AT 2 PR EZN R . EMEINMX . S0k, 185 SRR
TEEZESE, M ALY Al fE ok i sx 26 22 57, NI EUE AN R T 5t T BIE P PEREIR
ML, FEBT ARSI RGN, DR B I AR P, DLBE R T REAHE 2 A 2

BEAk, ALFES= T VPO AR GE BN T T RE 2 AL A58 FE T AL A ShFr RS0
AT RE X Le g AR A= A ARIRE W, (AN 5 R S B IR E AL GEM I R e P R BAER 222
R, anfarsff AL RSO IPE R I AP, D3R0E— N ZERABRIE I I

5.3 Al fEZHINHBAB R ANR K R

S AL TEZE NI iE 29k, (EHAKR AR S . — I E 2R kR TT
B2 G AR (Neuroscience ) 5 ALBFFE =P W4k, MiHliEH (Brain-Computer
Interface, BCI )., IANFI#IZER}2E ( Cognitive Neuroscience ) SEGUYHERE, o AT 3fE AN ZSNA
fe it TR et R Al SHEREE S, W Pa R i R L], AT
A7 > RS

TR AL RGURE 0] EHZ R AR BT T . 2 ETAY AT F2 2R AR A
KN, AR AL A] GEi I DA% 2] ( Few-Shot Learning ), PURHEHE ( Causal Reasoning ),
51672 (Reinforcement Learning ) 45774k, SCBLH R AZSNHI 022 2] o KRR AT AT RE
AMLREFRAA AR 2 T I, I REE ST 7 ) & AT m B 4R Sk, At vl A | B e
iR A RIS

BEAh, ARk ALEZCR HIRL S F & Rfs OEE A B S A . 45 U A S p LR IE
B G AL ZE MK EHMEN AN BOR, UBIR AL ORI gl filin, @i
KHTAT g RErE AL ( Explainable AT) $0K, fif AL A= U HER FIPEAE S AR I, BRI~
TR BE BSR4 Bl o

T — MMER IR A SR JT A AMLERF2%#>] ( Human-Al Collaborative Learning ). KK
Al RS R 252 2 HUCEOT, T2 SEOTONA T, O AR EE By, B, ALTTE
OYHER AR ST R, T BVEOTME 0B ALAO SR T, JFREARSER . SOSh, AT )
BTGB AL, BIATE THE SR A0S . BLRTHECEAOR.

RIS, AL(ESCRFAATR S i B S T R Bt AR S 1 A5 (L8

RIEBARMHL, BHLEEHBBICH . A FIEMZ Ve RS, #ifk ALTRRER T RSB H
IESRT A 2T ERPAARLS , SCBLE N A A ] R8O H R
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6 45t

6.1 WIFEES,

NTEBRAEA TN PR H g8, O MEess > Mg 2047 o dirde i 1 ey al
REME. MRS~ . AREFH, IR FEOR, AT G520 & iAot IAANIRZS
e > HARAR 2 T RS 04T o XA B FIAb 3 A, WA SM AT & RS 4
21V eI IS B B NTE 2P 1) | e e A& S

TEAEA DT, ALE RIS | B BEHER: RGN A TGN I BOR, SEBL T SR
HOFNER AR, AL R DI A 0027~ D S ISR BE, F ol RE A~ S Bl , IR bRk
(T Tt . XA ECHE AR BN 1 R BERS 2 PR e S SRR, (o I B RER R IR BoE & A 2 1Y
T

Besk, AL ESE5E 127 DA N A BORTHERE . 2SR 4SS P AL e . 85 P
HYIE S ESEOR, (A AT AT LIS BRER 7 ) & TR 4IRS L VAT M R . 1B
B B P R8s, b n] LOSEE R AUE R ARG, HEShB A IR H AR

oRTn, R AL BAIEZIUS, DRFFE—Sedkik, WiBWIrERE, ZALRE AR, PLREL
PE 2 PR, I, fEARKRIBF NS, 2t —oi ALEOR, RSN
RO SR ) H BN, [RISBA ORLAEAT S S BE A 2 5T E

6.2  ARWFFE 5

AK, ALTEZHE IR AU AT 5 0] 2 ALFE L LA JT T -

B, W] (Deep Learning ) 5 E NS G4 BN — D EEM IR, B HFT
ALAEZA ] TR VEACHERE D i AT 2, (R el A PR 2 > SR A AU AN B A2
I RRAIORR— MEAR R DT . i, anfridad AT B P A T 284k L 1)
R ARSI g e, R AR T S

HUK, JUFH (Metaverse ), PR35> (Immersive Learning ) SIARIFFF 455 UURF
N—AHE S B (VR) | MBS (AR) ARG (MR) SREORIEFERE K R,
o ALTEZCE TR R SR AL SRR RS 6] o N, AL AT DATEREAUERE TR QIR R BE R, SR
BB, ARG 2] 2 A AR A T Bk AR . AN, AT AT RAEADL LS B Y~ > 1
Bi, HHINIRRA S, -2 E IR, R MERTRABIIERIT

)i, AL BRI TR Al ( Explainable AL XAI) 75207 b AR HLKE SR R ok 1 B2
Wi . HAl, K AUREIAIRT “HAE" R85, MELIARRE ORI . E3m O,
TR AL A R HERE AT A BAT B IIE R A IEME B OCH 2 ARRAYFTFEN T AN 5 55 AT A4 AT i
BerE, UM, A ME KB HAR AL BOERAGEH, LIRS X AT [FRF, Al7E%K
PERAA | BRI R BRI A 5 T A PR A B 2 BT, AR DR AR 380 S AT &
A IARIE
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ATZREHF A RS FARBFNTREP A mitH

EARTE, NTEREEAEBAE AR, JE AT | 2047

AR TRIITARA RPLE . ARAIBIER ZAEEAR BT | S BIMVEMH T R Z 8] 54k
A, LABROR ATRAEMZOT RARENS R et~ ) AR, FHHEShEm Rl iRt 4

S5 3CHK
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